Civitas Lessons on Democracy

What is the Relationship between the Responsibilities of Citizens and their Governments?
This Civitas Lesson on Democracy was created by the Civitas Eurasia partnership under Civitas: An International Civic Education Exchange Program, administered by the Center for Civic Education and funded by the U.S. Department of Education. The lesson authors are Marcie Taylor Thoma and Stephen Schechter. The Center for Civic Education and its partners invite you to teach this lesson and provide feedback to Marcie Taylor Thoma (marciethoma@hotmail.com), Stephen Schechter (schecs@aol.com), and international

HYPERLINK "mailto:international@civiced.org"@

HYPERLINK "mailto:international@civiced.org"civiced

HYPERLINK "mailto:international@civiced.org".

HYPERLINK "mailto:international@civiced.org"org.
Grade Level/Age: High school
Themes: Foundations of Democracy, Responsibility
Unit Title: What is the relationship between the responsibilities of citizens and their governments?
Duration: Three lessons; four 45-minute class periods (180 minutes)
Unit Description: The lessons in this unit introduce high school students to the power of political culture as a way of explaining concepts like responsibility. What is responsibility? What is civic responsibility? Where does civic responsibility come from? How does it benefit society?  How is the government responsible to its citizens? What responsibilities do citizens have to their government? 
This unit invites students to compare answers to these questions in the United States and elsewhere using political culture as a means of comparison. The unit begins with an exploration of the concepts of civic responsibility and political culture. Students then use what they have learned, as well as prior knowledge, to analyze case study scenarios. Extensions will be made using the website www.civicvoices.org, along with correlations to concepts in Project Citizen.
Purpose of Unit: The Preamble to the United States Constitution, by the authority of the people, sets out the purposes and responsibilities of the federal government to “establish Justice, insure domestic Tranquility, provide for the common defence, promote general Welfare, and secure the blessings of Liberty.” But what can we do to make sure our government fulfills its responsibilities? What responsibilities do we have to ourselves, our community, and our nation? 
In our global age, it is important that students consider these questions in comparative perspective. In this way, they can more clearly see why the American system remains exceptional in certain respects and not others. What are the responsibilities of governments in other nations? How do they compare with U.S. government responsibilities? How do governments in other nations fulfill their responsibilities to the people? How do the people in other nations ensure that their government protects their rights? Students will explore certain responsibilities, their sources, and the rewards and penalties for fulfilling or not fulfilling them.  
Students will explore some of the answers to these questions by using intellectual tools aligned with the National Standards on Civics and Government. In these explorations, students will evaluate scenarios and make informed decisions about issues of responsibility. Students also will be able to identify the origins of different governments’ responsibility in their constitutions, laws, or court cases. The knowledge and skills students gain will help ensure that government fulfills its purposes and promises to the people.
Unit Outcomes:
Students will be able to . . . 

1. Understand the concept of civic responsibility and distinguish responsibilities of citizens and governments
2. Understand the concept of political culture and its variations

3. Explore how political culture can influence civic responsibility

4. Identify different sources of civic responsibility
5. Use intellectual tools to analyze situations and reach decisions involving the assignment of responsibilities.
 
Curriculum Areas: Social studies, reading and language arts
Terms and Concepts to Understand
1. Civic principles

2. Civic responsibility
3. Contract

4. Moral principles

5. Obligations

6. Political culture
7. Responsibility
Online Student Readings

1. Rights and Responsibilities by a student from Ghana 
2. What is Culture? 
3. How Does Political Culture Differ from Culture? 
4. What Is Elazar’s Typology of Political Culture? 
5. What are the Roles of Citizens in the Four Political Cultures?
Handouts in this Unit

Handout 1: Civic Roles and Responsibilities in Four Political Cultures?

Handout 2: Classic Documents on Civic Responsibility

Handout 3: Where do responsibilities come from?
Handout 4: Responsibility Study Chart

Handout 5: Scenarios on Responsibility for Critical Thinking Exercises

Lessons: Content and Instructional Strategies:
Lesson 1: What is civic responsibility?

Beginning of Lesson:  
1. Have students read the Rights and Responsibility essay by a student in Ghana from Civic Voices (www.civicvoices.org). Discuss with the students whether or not the Ghana student’s ideas are similar to their own ideas about responsibilities. 
Middle of Lesson:

1. Ask and record how students define responsibility. In the process, move students to understand the following definition of responsibility and its key elements:  
Responsibility is the duty or obligation of a person, group, or institution to do something or not to do something.
  
2. Explain that civic responsibility is a subtype of responsibility. It is also a two-way relationship between the citizenry and government. 

Civic responsibility is the obligation of citizens, government, and political institutions to advance and protect the public good.  
End of Lesson:
1. Ask students to write brief answers to the following questions: What are your responsibilities to the government? What are the government’s responsibilities to you?  How and why do people assume specific responsibilities? Have students share their answers in class discussion. If time permits, after the discussion, the class can develop a concept web together in a large group or in small groups.
Lesson 2 (two class periods): How does political culture influence civic responsibility?
Note 1 to the Teacher: To prepare for this lesson, review the Teacher’s Guide in the Student Voices section of the website at www.civicvoices.org. This lesson has two homework assignments.

Assignment 1: As preparatory homework, have students read the following four readings from that site: What is Culture? How Does Political Culture Differ from Culture? What Is Elazar’s Typology of Political Culture? What are the Roles of Citizens in the Four Political Cultures? 

Assignment 2: The second assignment is recommended but not required. This assignment needs a second class period in which the students’ findings are discussed (see Assignment 2 in the Middle of the Lesson.

Beginning of the Lesson:

1.
Explain to students that civic responsibility is a web of relationships between citizens and government. Like all responsibilities, these civic relationships would collapse without mutual trust and a system of shared civic norms (i.e. civic beliefs reinforced by rules). 
2.
Offer the following definition of political culture: 
Political culture is a system of shared and learned civic norms that people have about their political system and their place in it, including the rights and responsibilities of citizens and government. 

3.
In discussing this definition, explain that political culture lays the foundation for common understandings about civic responsibility. Without political culture, people would have to rely solely on their instincts in carrying out their responsibilities. That is a risk that people are unwilling to make. 

Middle of the Lesson:
1. Review Online Student Readings 4 and 5 that introduce four types of political culture and the civic roles and responsibilities of each. 
2. Use Handout 1, Civic Roles and Responsibilities of Four Political Cultures as a graphic organizer to help students clarify these cultural distinctions. 
3. Distribute Handout 2, Classic Documents on Civic Responsibility. Have students read the quotations. Ask students which political culture each quotation represents? Why? 

4. Students need to learn that two-dimensional cultural distinctions and assume three-dimensional form as choices that help people reflect on their own civic identity. 
5. Advise students that families, communities, and even individuals are complex and hence they may embody more than one political culture and this is perfectly natural. 
6. Ask students to think about their families. What are some of the civic values (or “civic expectations”) that older family members try to instill in your students? What are your students raised to expect of government, of other citizens, of themselves? Have students share their families’ expectations of civic responsibilities. How frequently are politics and government discussed at home? Do family members differ in their civic expectations? What are some of those differences? How are they expressed? For example, are they expressed when family members watch the political news? Does your family participate in civic activities? When, where, how? Are your family’s civic expectations supported or challenged by others outside the home – at school, in the neighborhood, and in the media (including music)? How?
7. Students may find it difficult to deeply discuss these introspective questions without an opportunity for prior information-gathering and reflection. (Note to the Teacher: The following homework assignment provides that opportunity, but it will need a second class period [ideally after a weekend] in which students share their findings.)
8. Assignment 2: Have students explore family answers to the questions above. To do this, students will interview family members and role models in the community. They also can observe the physical contents (e.g., posters, pictures, books, magazines) of their home as material evidence of political culture. Have students keep a journal of their findings. During a subsequent class period, students share their findings in class discussion. 
End of the Lesson:
Note to the Teacher: Use inductive reasoning to draw conceptual generalizations with your students from the particular findings that they observed, recorded, and discussed. Examples of important concepts and generalizations:

1. The four political cultures are ideal types. In reality, they blend and blur in various ways that students should begin to grasp with this lesson. Some families may exhibit a mix of political cultures. Most countries certainly represent a mix of two or three political cultures. The interesting questions lie in how cultures mix. 

2. Many civic responsibilities (such as thinking independently, associating with others, and voting) are universal, but their emphasis varies depending on culture, history, and circumstance. 

3. Civic identity is a new concept that may emerge. It refers to individuals’ definition of themselves. Individuals may have multiple civic identities or a mix of civic identities. 

4. Political socialization is another new concept. This refers to the process by which people are brought up as citizens. There are multiple sources of political socialization. Family, friends, neighborhood, religion, school all play a role in political socialization of the young. Ask students to reflect on their socialization. What roles do these sources play? How do they relate? Do they reinforce one another? Where and why do they conflict? 

Extending the lesson: Go to the Civic Voices website and locate the Survey, Who is a good citizen. Review the 14 activities of a good citizen. Have students complete the survey on paper or online. (If they do it online, they will automatically see how their answers relate to other students’ around the world.) Discuss student preferences. Ask students to identify and explain which activities seem to relate directly to a political culture (or cultures). 

Enrichment: David Hackett Fisher wrote a book titled Liberty and Freedom: A Visual History of America’s Founding Ideas (New York: Oxford University Press, 2005). In his chapter on “Early America: Visions of the Founders,” he compares the New England Liberty Tree and the Middle Atlantic colonies’ Liberty Pole as cultural icons of civic rights and responsibilities. His cultural interpretations point toward the Liberty Tree as a republican icon and the Liberty Pole as a liberal or individualistic icon. Provide students with illustrations of these two icons and others of the colonial and Revolutionary periods and discuss their cultural interpretations of these works of public art.
Lesson 3: What are sources of civic responsibility?
Beginning of the Lesson:
1. Explain that political cultures differ not only in terms of their emphasis of certain responsibilities but also in the sources of those responsibilities. Write the following nine sources of responsibility on the board: upbringing, promises, assignment, appointment, occupation, law, custom, civic principles, moral principles.  Explain these briefly, offering a current example of each (see Handout 3).  
2. Divide the class into 4–6 groups and distribute Handout 3, Where Do Responsibilities Come From? As students read about all nine sources, ask them to think about their personal situations and political cultures.  Make sure students understand that each political culture needs all nine sources but in different ways. This is not a matching game. Ask students to respond to the following questions and be ready to share their answers in class. The questions are: Did you choose this responsibility or was it imposed on you? Did you assume this responsibility due to your own political culture? Is this a personal or government responsibility, or both? (Note to Teacher: Questions can be written on the handout or on the board.)  Students can write their answers on the board (or in their social studies journal).
3. Divide the students into 4–6 groups. Distribute and explain Handout 4, Responsibility Study Chart. Then distribute one scenario to each group from the Handout 5, Scenarios on Responsibility. (Note to Teacher: If these scenarios are not relevant to your students, please develop your own scenarios. This activity can be assigned for an individual homework assignment and then reviewed the next day in small groups or completed in small groups and discussed at the end of the activity.) 
End of Lesson:
1. Discuss in a larger group the Responsibility Study Chart, taking time for each group to share and justify their answers.  (Note to Teacher: If there is lack of clarity, have the students choose another scenario to analyze in a large group.  As an extension of this lesson, distribute news articles and have the students select and analyze their own scenarios using the Responsibility Study Chart.)  
Extending the Lesson to Project Citizen: Use this lesson as a way to introduce students to rights and responsibilities in We the People: Project Citizen.  Students will be able to see the connections between the concept of responsibility and its sources.  The problem they select must be one that can be addressed by a government policy. That policy may set out or draw on responsibilities of citizens as individuals and members of organizations.  Another extension uses this lesson as an introduction to Project Citizen Step 3: Evaluating Alternate Policies. Understanding the sources of responsibility better enables students to weigh the costs and benefits of government policy.
Enrichment: For additional practice or enrichment, students can search their textbook and other assigned course readings for a quotation or two from the Responsibility Quotations handout (Handout 2) at the back of this lesson and identify the source(s) of responsibility, the political culture (if apparent), and the significance of the author in history.
Assessment: Have students revisit the handout, “Where Do Responsibilities Come From?” and ask the students to write an essay on how a citizen’s civic responsibilities would differ under an autocratic vs. a democratic form of government. 


Handout 1

Civic Roles and Responsibilities in Four Political Cultures
	Political Culture
	Role & Responsibilities of the Individuals
	Role & Responsibilities of Government

	Individualistic


	Free agent
	Protect individual rights

	Statist


	Duty-bound subject
	Provide law and order

	Republican 


	Actively engaged participant
	Promote common good

	Traditionalist


	Faithful servant
	Prescribe social behavior


Source: Stephen L. Schechter, Thomas S. Vontz with Margaret Stimmann Branson, Exploring Political Ideas: Concepts That Shape Our World (Washington, DC: CQ Press, 2010), p. 120.

Handout 2

Classic Documents on Civic Responsibility

The Athenian Oath

We will never bring disgrace on this our City by an act of dishonesty or cowardice.

We will fight for the ideas and Sacred Things of the City both alone and with many.

We will revere and obey the City’s laws, and will do our best to incite a like reverence and respect in those [leaders] above us who are prone to annul them [the laws] or set them at naught.

We will strive increasingly to quicken [stir up] the public’s sense of civic duty.

Thus in all these ways we will transmit [pass along to the future] this City, not only not less but greater and more beautiful than it was transmitted to us.
Constitution of Saudi Arabia

The Kingdom of Saudi Arabia is a sovereign Arab Islamic state with Islam as its religion; God’s Book and the Sunnah [teachings of His Prophet, God’s prayers and peace be upon him, are its constitution. (Article 1)

John Locke, The Second Treatise on Civil Government

Men, being as has been said, by nature all free, equal and independent, no one can put another out of his estate and subjected to the political power of another without his own consent, which is done by agreeing with other men, to join and unite into a community for their comfortable, safe and peaceable living. 

Niccolò Machiavelli, The Prince

A prince, and especially a new prince, cannot observe all those things for which men are held good, since he is often under a necessity, to maintain his state. 

Confucius, The Analects 

Unless a man has the spirit of the rites [customs and manners], in being respectful he will wear himself out, in being careful he will become timid, in having courage he will become unruly, and in being forthright he will become unrelenting.

He who exercises government by means of his virtue may be compared to the north polar star, which keeps its place and all the stars turn towards it. 

Handout 3

 Where Do Responsibilities Come From?

	SOURCE OF RESPONSIBILITY
	Responsibilities that have a Similar Source

	Upbringing – People take on responsibilities as a result of the influence of their parents, family members, and others close to them, such as friends and teachers.  Families can pass on to their children religious and moral beliefs that call for the performance of certain duties.
	

	Promises – People make promises to others with the expectation they will fulfill those promises.  A promise may be a private verbal agreement, such as a pledge to help a friend, or a written legal contract such as an agreement to repay a loan, or to continue teaching through a contract.
	

	Assignment – Whether at school or working at a job, others will likely assign certain responsibilities to you.  Your teacher will assign homework assignments and expect these to be completed.
	

	Appointment – People are appointed to positions with responsibilities.  Appointments differ from assignments in that appointments usually cannot be refused.  The President of a country can appoint ambassadors to other countries.
	

	Occupation – Jobs carry specific responsibilities.  For example, a legislator is responsible for representing his or her constituents and working for the general welfare.
	

	Law – The legal system imposes responsibilities on us.  In the U. S., serving on a jury, obeying traffic laws, and paying taxes are our legal responsibilities. The Constitution places certain responsibilities on legislative, executive, and judicial branches of government. 
	

	Custom – Many responsibilities come from customs.  Traditions that have been followed in a country for a long period of time often become obligations.  Around the world, people observe religious holidays. 
	

	Civic Principles – Citizen responsibilities include voting, serving on juries, serving in the military, keeping informed about public issues, voting, and monitoring our political leaders’ behaviors.
	

	Moral Principles – People are compelled to meet their moral obligations. Many of these obligations are based on personal or religious beliefs.  
	


Handout 4

Responsibility Study Chart
	Questions
	Answers

	1. In the selection you read, what responsibilities are involved?


	

	2. Who has these responsibilities?


	

	3. To whom are they owed?


	

	4. What are the sources of the responsibilities?


	

	5. Does the selection you read suggest a political culture (or cultures)?

	


Handout 5

Scenarios on Responsibility for Critical Thinking Exercises
Group 1: What responsibilities do these quotations imply?

“In towns it is impossible to prevent men from assembling, getting excited together and forming sudden passionate resolves.  Towns are like great meeting houses with all the inhabitants as members. In them the people wield immense influence over their magistrates and often carry their desires into execution without intermediaries.” Alexis de Tocqueville

“By Liberty I understand the Power which every Man has over his own Actions, and his Right to enjoy the Fruits of his Labor, Art, and Industry, as far as by it he hurts not the Society, or any Members of it, by taking from any Member, or by hindering him from enjoying what he himself enjoys. The Fruits of all, to use this Title, to use them in the manner which he thinks fit: And thus, with the above Limitations, every Man is sole Lord and Arbitrator of his own private Actions and Property.” Cato
Group 2: According to James Madison, what are the responsibilities of federal and/or subordinate governments [of the states]?

“In the first place it is to be remembered that the general government is not to be charged with the whole power of making and administering laws. Its jurisdiction is limited to certain enumerated objects, which concern all members of the republic, but which are not to be attained by the separate provisions of any. The subordinate governments [of the states], which can be separately provided for, will retain their due authority and activity [as general or national government will not overwhelm and destroy the authority and powers of the state government]…

A second observation to be made is that the immediate object of the federal Constitution is to secure the union of the thirteen…States, which we know to be practicable; and to add to them such other States as may rise in [territories on and beyond the western frontier of the United States], which we cannot doubt to be equally practicable…
Let it be remarked, in the third place that the [communication] throughout the Union will be facilitated by new improvements. Roads will everywhere be shortened and kept in better order; accommodations for travelers will be multiplied and meliorated; an interior navigation on our eastern side will be opened throughout or nearly throughout, the whole extent of the thirteen States. The communication between the Western and Atlantic districts, and between different parts of each, will be rendered more and more easy by those numerous canals with which the beneficence of nature has intersected our country…

A fourth and still more important consideration is that as almost every State will on one side or other be a frontier, and will thus find in regard to its safety, and inducement to make some sacrifices for the sake of general protection; so the States which lie at the greatest distance from the heart of the Union, and which, of course, may partake least of the ordinary circulation of its benefits, will be at the same time immediately contiguous to foreign nations, and will consequently stand on particular occasions, in greatest need of its strength and resources [to provide protection against the threat of foreign powers]… The Federalist No. 4, James Madison
Group 3: According to Robert Dahl, what responsibilities are included in a political democracy?

Robert Dahl has suggested a generally accepted listing of what he refers to as “procedural minimal” conditions that must be present for modern political democracy (polyarchy).   “1) Control over government decisions about policy is constitutionally vested in elected officials. 2) Elected officials are chosen in frequent and fairly conducted elections in which coercion is comparatively uncommon. 3) Practically all adults have the right to vote in the election of officials.  4) Practically all adults have the right to run for elective officials in the government… 5) Citizens should have a right to express themselves without the danger of severe punishment on political matters broadly defined. 6) Citizens have the right to seek out alternative sources of information Moreover; alternative sources of information exist and are protected by law. 7) Citizens also have the right to form relatively independent associations or organizations, including independent political parties and interest groups.” From Phillippe C. Schmitter and Terry Lynn Karl, “What Democracy Is…and Is Not” in The Global Resurgence of Democracy, ed. Larry Diamond and Marc Plattner, Baltimore, MD: Johns Hopkins University Press, 1993, pp 39-52.
Group 4: What moral responsibilities are included in the excerpt of “The Power of the Powerless”?
“Because the regime is captive to its own lies, it must falsify everything. It falsifies the past. It falsifies the present, and it falsifies the future. It falsifies statistics. It pretends not to possess an omnipotent and unprincipled police apparatus. It pretends to respect human rights. It pretends to persecute no one. It pretends to pretend nothing. 


Individuals need not believe all these mystifications, but they must behave as though they did, or they must at least tolerate them in silence, or get along well with those who work with them.  For this reason, however, they must live within a lie.  They need not accept the lie. It is enough for them to have accepted their life with it and in it. For by this very fact, individuals confirm the system, fulfill the system, make the system, and are the system…


It is impossible to talk about what in fact “dissidents” do and the effect of their work without first talking about the work of all those who, in one way or another, take part in the independent life of society and who are not necessarily “dissidents” at all. They may be writers who write as they wish without regard for censorship or official demands and who issue their work—when official publishers refuse to print them—as samizdat [secretly published and distributed material]. They may be philosophers, historians, sociologists and all those who practice independent scholarship and, if it is impossible through official or semi-official channels, who also circulate their work in samizdat or who organize private discussions, lectures and seminars. They may be teachers who privately teach young people things that are kept from them in the state schools; clergymen who either in office or, if they are deprived of their charges, outside it, try to carry on a free religious life; painters, musicians and singers who practice their work regardless of how it is looked upon by official institutions; everyone who shares this independent culture and helps to spread it; people who, using the means available to them, try to express and defend the actual social interests of workers, to put real meaning back into trade unions or to form independent ones; people who are not afraid to call the attention of officials to cases of injustice and who strive to see that the laws are observed; and the different groups of young people who try to extricate themselves from manipulation and live in their own way, in the spirit of their own hierarchy  of values. The list could go on.”  Excerpt from the “Power of the Powerless” by Vaclav Havel, Citizens Against the State in Central-Eastern Europe (1985). M.E. Sharpe, Inc. Armonk, New York
Group 5: What is the responsibility of the proletariat from this excerpt of The Communist Manifesto?

“The immediate aim of the Communists is the same as that of all the other proletarian parties: formation of the proletariat into a class, overthrow of the bourgeois supremacy, conquest of political power by the proletariat.


The working men have no country. We cannot take from them what they have not got. Since the proletariat must first of all acquire political supremacy, must rise to be the leading class of the nation, must itself constitute the nation, it is so far, itself national, though not in the bourgeois sense of the word.  

National differences and antagonisms between peoples are daily more and more vanishing, owing to the development of the bourgeoisie, to freedom of commerce, to the world market, to uniformity in the mode of production and in the conditions of life corresponding thereto. 


The supremacy of the proletariat will cause them to vanish still faster. United action, of the leading civilized countries at least, is one of the first conditions for the emancipation of the proletariat.”
Karl Marx and Friedrich Engels, 1848 
Group 6: What responsibilities could be placed on the apartheid government of South Africa according to the ideas and laws in the Universal Declaration of Human Rights and the UN Charter? 
The official policy of racial segregation by the Union of South Africa in 1948 coincided with a worldwide belief in human rights ideas and reflected in the adoption later in that same year of the Universal Declaration of Human Rights (UDHR) by UN General Assembly. Communists and democratic capitalists did not agree on the concept of human rights, but the United States and its allies strongly supported the ideas in the UDHR. The nonwhite communities of South Africa were able to tap into the international groundswell of support for self-determination and human rights.  Denied domestic electoral or legislative power and frustrated in their attempts to assert their rights through the courts, the leaders of the anti-apartheid movement opted for direct action. In 1952, the African National Congress of South Africa (ANC) mounted a nonviolent campaign against the unjust laws.  By the end of the year, more than 8,500 people of all races defied the unjust and discriminatory laws.  The government of South Africa struck back in the harshest of measures, which was heard around the world and galvanized Third World delegations at the United Nations.  The UN Commission’s 1953 report to the General Assembly found that South Africa’s apartheid laws “affect…nearly all aspects of the domestic, familial, social, political, and economic life of the non-White population, who make up 79 per cent of the whole population of the country.”

By passing the issue of whether national governments were legally bound by the Universal Declaration of Human Rights, the Commission invoked the UN Charter itself, finding that 


“All the…discriminatory legislative and administrative measures…laid down in pursuance of the apartheid policy…conflict with the solemn declaration in the Preamble of the United Nations Charter in which the signatories state that they are determined to ‘reaffirm faith in fundamental human rights, in the dignity and worth of the human person, in the equal rights of men and women and of nations large and small.’” Excerpt from the Report of the United Nations Commission on the Racial Situation in the Union of South Africa, text in The United Nations and Apartheid 1948-1944: United Nations, 1994, pp. 228-231.
Group 7: What responsibilities does this oath place on civil engineers?
The Order of the Engineer was initiated in the United States to foster a spirit of pride and responsibility in the engineering profession, to bridge the gap between training and experience, and to present to the public a visible symbol indentifying the engineer. The Order is a solemn obligation to oneself. It upholds devotion to the standards and the dignity of the engineering profession. It is an obligation to turn to practical use the principles of science and the means of technology…to serve humanity by making the best uses of earth’s precious wealth.  The Obligation likewise contains parts of the Canon of Ethics of major engineering societies. Initiates, as they accept it voluntarily, pledge to uphold the standards and the dignity of the engineering profession.

As an Engineer, I pledge to practice integrity and fair dealing, tolerance, and respect and to uphold devotion to the standards and the dignity of my profession, conscious always that my skill carries with it the obligation to serve humanity by making the best use of earth’s precious wealth.

As an Engineer, I shall participate in none but honest enterprises. When needed, my skill and knowledge shall be given without reservation for the public good. In the performance of my duty and in fidelity to my profession, I shall give my utmost.

These lessons are provided for nonprofit classroom or youth group use only. No other use of these lessons is permitted without the specific written permission of the copyright holder. Posting these lessons to any website is strictly prohibited. To request permission to use these lessons for any other purpose, please contact Marcie Taylor Thoma (� HYPERLINK "mailto:marciethoma@hotmail.com" �marciethoma@hotmail.com�) and Stephen Schechter (� HYPERLINK "mailto:schecs@aol.com" �schecs@aol.com�).








� The term “intellectual tools” is used here to refer to a wide range of ideas and sets of questions useful in examining and making decisions about issues. These “tools of the mind” are reinforced through the use of active learning strategies.


� Go to � HYPERLINK "http://www.civicvoices.org" ��www.civicvoices.org�, Student Voices, Teacher Resources. 


� Foundations of Democracy: Authority, Privacy, Responsibility, Justice, High School Level (Calabasas, CA: Center for Civic Education, 2003), p. 114.


� This oath was taken by the young men of ancient Athens when they reached the age of seventeen. Words in brackets [ ] have been inserted to help explain the text.
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